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Introduction 

One of the most significant changes in the Strengthening Career and Technical Education (CTE) for the 

21st Century Act (Perkins V) is the new requirement for local applicants to conduct a comprehensive 

local needs assessment (CLNA) and update it at least every two years. 

The new needs assessment is designed as the foundation of Perkins V implementation at the local level - 

it drives your local application development and future spending decisions.  It should be seen as a 

chance to take an in-depth look at your entire local and regional CTE system and identify areas where 

targeted improvements can lead to increased opportunities for student success.  The needs assessment, 

if implemented thoughtfully, can also be a powerful opportunity to engage stakeholders in a common 

understanding and vision for the future of CTE in your community1. 

This guide is intended to give Perkins V applicants guidance during their approach to the local needs 

assessment efforts by providing data and the tools to meet the legal language of Perkins V and perform 

actionable steps that complete the requirements and engage stakeholders in thoughtful program 

improvement. 

Throughout this guide is a series of screenshots.  It is the intent of the North Dakota Department of 

Career and Technical Education (Department) to utilize the existing Budget and Reimbursement Process 

(BRP) to collect the required information.  While some data will be provided for you by the Department, 

it will be the responsibility of the local applicant to collect and enter data and provide answers to 

questions asked during the CLNA consultation process.  This will be collected in the CLNA section of BRP. 

Below is a screenshot of where the CLNA is located in BRP. 

 

The notification link will stay on your home page until the CLNA is submitted. 

Once submitted, the CLNA can be found under the άa¸ 5!¢!έ tab. 

 

A valuable resource to refer to during the CNLA process is the !/¢9 aŀȄƛƳƛȊƛƴƎ tŜǊƪƛƴǎ ±Ωǎ 

Comprehensive Local Needs Assessment & Local Application to Drive CTE Program Quality and Equity 

brief.  The link to access this resource is below: 

www.acteonline.org/wp-content/uploads/2019/03/Local_Tool_Needs_Assessment_FINAL_3.18.2019.pdf 

 
1 aŀȄƛƳƛȊƛƴƎ tŜǊƪƛƴǎ ±Ωǎ /ƻƳǇǊŜƘŜƴǎƛǾŜ bŜŜŘǎ !ǎǎŜǎǎƳŜƴǘ ϧ [ƻŎŀƭ !ǇǇƭƛŎŀǘƛƻƴ ǘƻ 5ǊƛǾŜ /¢9 tǊƻƎǊŀƳ vǳŀƭƛǘȅ ŀƴŘ 
Equity.  Association for Career and Technical Education.  Updated October 31, 2018. 
 

http://www.acteonline.org/wp-content/uploads/2019/03/Local_Tool_Needs_Assessment_FINAL_3.18.2019.pdf
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Stakeholder Engagement 

The Perkins V comprehensive local needs assessment requires consultation with a broad spectrum of 

stakeholders as part of the initial process, as well as throughout implementation.  This stakeholder 

group is more extensive than what was required in Perkins IV.  Prior to embarking on the assessment, 

the following steps will help lay the groundwork for a rigorous and meaningful needs assessment 

through clear preparation and organization. 

Identify a Leadership Team (optional) 

Consultation with stakeholders is required for the CLNA.  It may be beneficial to give 

responsibility to one person to coordinate work and ensure deadlines are met. 

Identify Stakeholder Participants (required) 

Perkins V requires, at a minimum, the following participants be engaged in the initial needs 

assessment, local application development, and ongoing consultation:  

¶ Representatives of CTE programs from both secondary and postsecondary institutions 

including: 

o Teachers, instructors and faculty 

o Career guidance and advisory professionals 

o Administrators, principals 

o Specialized instructional support personnel and paraprofessionals 

¶ Representatives of the workforce development council 

¶ Representatives of regional economic development organizations and local business and 

industry 

¶ Parents and students 

¶ Representatives of special populations 

¶ Representatives of regional or local agencies serving out-of-school youth, homeless 

children and youth, and at-risk youth 

¶ Representatives of Indian Tribes and Tribal organizations in the State, where applicable 

Although Perkins V requires the above groups to be consulted during the CLNA, feel free to include 

other applicable groups.  Input can be collected via surveys, interviews, focus groups, public meetings, 

etc. 
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Comprehensive Local Needs Assessment 

The comprehensive local needs assessment (CLNA) has five required elements, including: 

1. An evaluation of student performance; 

2. An evaluation of CTE program quality based on alignment with the ǎǘŀǘŜΩǎ ŘŜŦƛƴƛǘƛƻƴ ƻŦ ǎƛȊŜΣ 

scope, and quality and alignment to industry needs; 

3. Progress toward implementation of full programs of study; 

4. A reflection on how the district will recruit and retain high-quality CTE staff; 

5. A discussion of how the district will address equity issues around access to high-quality CTE 

programs for all students. 

Each of these elements will be addressed in the following sections of the guide.  Required elements 1 

and 5 will be covered in Part 1 of this guide and the CLNA. 

 

PART 1: Evaluation of Student Performance 

The CLNA shall include an evaluation of student performance including special populations and each 

subgroup.  ¢ƘŜ /[b! Ƴǳǎǘ Ŏƻƴǘŀƛƴ ŀƴ ŜǾŀƭǳŀǘƛƻƴ ƻŦ /¢9 ŎƻƴŎŜƴǘǊŀǘƻǊǎΩ ǇŜǊŦƻǊƳŀƴŎŜ ƻƴ ŜŀŎƘ ƻŦ ǘƘŜ ŎƻǊŜ 

performance indicators.  While you are already required to do this as part of your local plan under 

Perkins IV, the evaluation must now, at a minimum, include a performance analysis of the subgroups as 

well.  Under Perkins IV, you have annually received reports of CTE ŎƻƴŎŜƴǘǊŀǘƻǊǎΩ ǇŜǊŦƻǊƳŀƴŎŜ ƻƴ ǘƘŜ 

Perkins Indicators.  With the implementation of Perkins V, this data will be expanded to include the 

performance of each special population group, and Elementary and Secondary Education Act (ESEA) 

subgroups (gender, race and ethnicity, and migrant status). 

Perkins V, Section 134(c)(2)(A) states the needs assessment must include: An evaluation of the 

performance of the students served with respect to State determined and local levels of performance, 

including an evaluation for special populations and each subgroup described in section 1111 of the 

ESEA.   

Materials Needed 

¶ Perkins performance data for all current core indicators over the past three years disaggregated 

by CTE program area and subpopulation groups including: 

o Gender 

o Race and ethnicity 

o Migrant status  

o Individuals with disabilities 

o Individuals from economically disadvantaged families including low-income youth and 

adults 

o Individuals preparing for nontraditional fields 

o Single parents including single pregnant women 

o Out of work individuals 

o English learners 

o Homeless individuals 

o Youth who are in or who have aged out of the foster care system  

o Youth with a parent who is on active duty military 
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¶ Comparison data for ΨallΩ students: 

o Secondary students ς Statewide assessment data comparisons for:  

Á Graduation rate 

Á Academic achievement 

Á Placement  

Á The percentage of CTE concentrators in CTE programs leading to nontraditional 

fields 

Á Concentrators participating in a work-based learning experience 

o Postsecondary ς Institutional data comparisons for:  

Á Credential attainment  

Á Placement 

Á The percentage of CTE concentrators in CTE programs leading to nontraditional 

fields 

The Department will provide as much of this data as possible.  Below is an example of the data charts 

located within the CLNA section of BRP.   
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The Postsecondary CLNA is very similar to the Secondary CLNA.  The only difference is the student 

performance data.  Below are the performance indicators for the Postsecondary Programs. 

 

Although the Department will provide the data, it will be the responsibility of the local applicant to 

review and analyze the data, therefore setting funding priorities according to student performance.   

Below is a screenshot of questions located in BRP to consider when reviewing student performance 

data.  Click on άEditέ to enter content into the CLNA. 
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{ŜƭŜŎǘ ά{ŀǾŜέ ǘƻ ǎŀǾŜ ǇǊƻƎǊŜǎǎΦ 

Once you have completed the entering information, select άweturnέ to bring you back to the main page; 

άtreviousέ to go to the previous Edit page or άbextέ to go to the next Edit page. 

 

 

PART 2: Evaluation of Program Quality 

The second part of the CLNA involves CTE program quality.  Local applicants are required to conduct a 

self-assessment to describe how local CTE programs are: 

¶ Of sufficient size, scope, and quality to meet the needs of all students; 

¶ Aligned to State, regional, Tribal, or local in-demand industry sectors identified by the State 

workforce development board; and 

¶ Designed to meet local education or market needs not identified by the State boards or local 

workforce development boards. 

PART 2.a:  Size, Scope and Quality 

Perkins V, Section 134(c)(2)(B)(i) states the needs assessment must include: A description of how career 

and technical programs offered are sufficient in size, scope, and quality to meet the needs of all students 

served. 

What are size, scope, and quality?  These definitions are important to ensure funds are used to drive 

quality, equitable, and impactful programs. 

  



 

Page 10 Comprehensive Local Needs Assessment and Application Guide 

Secondary Programs 

Size: 

In general, size refers to the quantifiable evidence, physical parameters and limitations of each 

approved program that relate to the ability of the program to address all student learning 

outcomes.  Generally, size will be defined by items such as the required number of programs, 

required class size, availability of facilities and equipment to ensure quality, equity and access. 

For the state of North Dakota, the definition of άSizeέ for Secondary Programs is illustrated in 

the charts below: 

1) The minimum number of students enrolled in an approved CTE program shall be: 

For schools with 100 or fewer students in grades 9-12 
5 

(or a 2-year avg of 5) 

For schools with 101- 500 students in grades 9-12 
10 

(or a 2-year avg of 10) 

For schools with 501 or more students in grades 9-12  
15 

(or a 2-year avg of 15) 

 

2) Minimum number of CTE Programs offered by the Local Education Agency (LEA): 

Size of student population in grades 9-12 
Minimum # of CTE Programs 

(not courses) offered in-house 

50 or fewer One Program 

51-100 Two Programs 

101-500 Three Programs 

501 or more Four Programs 

 

Scope: 

Program scope provides curricular expectations of each program and/or program of study to 

cover the full breadth of its subject.  Generally, scope involves the number of required courses, 

sequence, early postsecondary and work-based learning opportunities, the role of advisory 

committees and the role of Career Technical Student Organizations (CTSOs). 

The DepartmentΩǎ ŘŜŦƛƴƛǘƛƻƴ ƻŦ {ŎƻǇŜ ƛǎ: 

The program must include classroom instruction, lab, a CTSO (or a documented, organized 

sequence of instructional activities designed to foster leadership skills) and work-based 

experiences.  The program must offer the student multiple pathways/options upon successful 

completion: continuing to postsecondary education or training, entering the world of work or 

military.  A minimum of two courses must be offered. 
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Quality: 

Program quality provides expected outcomes and impact of each program and/or program of 

study including the ability to earn industry valued credentials, academic skills and access to high- 

skill, high-wage and in-demand programs. 

 

The Department will follow the twelve CTE Standards and all applicable Perkins Performance 

Indicators.  They are as follows: 

1. Instructional Planning and Organization 

a. Has the Local Application been developed consistent with results of 

comprehensive local needs assessment (CLNA)? 

b. Is there is a plan to address performance gaps identified by the CLNA? 

c. Does each CTE program offer the student multiple pathways/options upon 

successful completion, including continuing to postsecondary education or 

training, entering the world of work or military? (Scope) 

d. Does the LEA provide organized career exploration and guidance activities for all 

students? 

e. Is the LEA strengthening CTE programs through integration of academic and 

technical program components? 

f. Is there opportunity for CTE students to gain postsecondary credits while in high 

school? (Scope) 

g. Does the LEA comply with requirements to offer a minimum number of CTE 

programs based upon enrollment? (Chart 2) 

2. Instructional Materials 

a. Selected with consultation by key stakeholders? 

3. Instructional Personnel 

a. Does the LEA demonstrate a commitment to support the preparation, retention, 

training and professional development of CTE Administrators, faculty and 

support staff? 

4. Enrollment and Student-Teacher Ratio 

a. Do CTE programs have the required number of students for program approval? 

b. Is the student-teacher ratio controlled for safety of students? 

c. Are support personnel available as necessary for the safety and success of 

special needs students? 

5. Equipment and Supplies 

a. Are equipment and supplies chosen in consultation with key stakeholder 

recommendations? 

6. Instructional Facilities 

a. Are facilities of adequate size to accommodate CTE program requirements? 

b. Are they well-maintained and conducive to learning? 

c. Are they barrier free to accommodate students with disabilities? 

7. Safety and Sanitation 

a. Are facilities inspected for safety, and equipped as required for safety purposes? 

(ex:  eyewash station, safety goggles, etc.) 
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8. Stakeholder Consultation and Program Advisory Committees 

a. Are required stakeholders in place for consultation on Perkins Applications?  As 

follows: 

i. Secondary and postsecondary educators; 

ii. Administrators and other support staff; 

iii. State or local workforce boards; 

iv. Business and industry representatives; 

v. Parents and students; 

vi. Representatives of special populations; 

vii. Representatives of agencies serving out-of-school youth, homeless 

children and youth, and at-risk youth; 

viii. Representatives of Indian Tribes and Tribal Organizations (where 

applicable). 

b. Do advisory committees include representatives of business and industry? 

i. Do they advise regarding quality of course content? 

c. Do advisory committees include representatives of special populations to 

provide expertise/strategies for the success of special population students? 

9. Leadership Development 

a. Do all CTE students have the opportunity to develop leadership skills through a 

CTSO? 

b. If a CTSO is not offered, is there evidence of an organized sequence of 

instructional activities designed to foster leadership skills? 

10. Work-based Experience 

a. Do all CTE students have an opportunity to participate in a work-based 

experience as defined by NDCTE?  (Either on a jobsite, or in a simulated 

experience in school.) 

11. Special Populations 

a. How will special population students be prepared for high-skill, high-wage or in-

demand occupations? 

b. How is equal access provided to CTE courses, programs, and programs of study? 

c. How does the school ensure that members of special population groups are not 

discriminated against based upon their status as members of such groups? 

12. Educational Equity 

a. What opportunities does the LEA provide to prepare students for nontraditional 

fields? 

b. Is the LEA making progress demonstrating equitable access in enrollments into 

high quality CTE courses and programs of study? 
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To help determine if your CTE programs meet thŜ ǎǘŀǘŜΩǎ ŘŜŦƛƴƛǘƛƻƴ ƻŦ ǎƛȊŜΣ ǎŎƻǇŜ ŀƴŘ ǉǳŀƭƛǘȅΣ ŎƻƴǎƛŘŜǊ 

the following questions: 

¶ 5ƻ ȅƻǳ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ǎǘŀǘŜΩǎ ŘŜŦƛƴƛǘƛƻƴ ƻŦ ǎƛȊŜΚ 

¶ 5ƻ ȅƻǳ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ǎǘŀǘŜΩǎ ŘŜŦƛƴƛǘƛƻƴ ƻŦ ǎŎƻǇŜΚ 

¶ 5ƻ ȅƻǳ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ǎǘŀǘŜΩǎ ŘŜŦƛƴƛǘƛƻƴ ƻŦ ǉǳŀƭƛǘȅΚ 

¶ Have you analyzed disaggregated data by subpopulations? 

¶ Are current programs meeting these standards? 

¶ How will planned programs meet these standards? 

¶ Are you offering sufficient number of courses and programs to meet the needs of the 

student population? 

¶ Have required stakeholders been consulted for feedback? 

¶ Describe how your CTE programs are sufficient in size, scope, and quality to meet the needs 

of all students.   

¶ Describe how your CTE programs are sufficient in size, scope, and quality to meet the needs 

of students in subpopulations.   

 

Postsecondary Programs  

Size: 

Programs must have at least 10 students by the third year of operation. 

Scope: 

A program consists of a sequential list of courses that leads to a certificate, diploma, or 

an associate degree. 

Quality: 

A quality CTE program meets the Twelve CTE Standards and all applicable Perkins 

Performance Indicators.  

 

The Twelve Postsecondary CTE Standards:  

1. Instructional Planning and Organization 

a. Has the Local Application been developed consistent with results of comprehensive 

local needs assessment (CLNA)? 

b. Does the college have the resources to address any gaps in achievement identified in 

the CLNA? 

(Examples:  Disability Services/Developmental Coursework/Tutorial Services) 

c. Does each CTE program provide successful graduates with high-wage, high-tech or high-

demand job opportunities? 

d. Does each CTE program include classroom instruction, lab, a student organization and a 

work-based experience?  (Scope) 

e. Does each CTE program offer the student multiple pathways/options upon successful 

completion: continuing postsecondary education, entering the world of work or 

military? (Scope) 
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f. Does the college provide career exploration and guidance services for all students? 

g. What has been done by the college to ensure alignment with programs at the secondary 

level?  Is dual credit an option for secondary students? (Scope) 

 

2. Alignment with Labor Market  

a. Does successful completion in the program culminate in the credentials 

(degree/diploma/certifications) required for employmenǘ ƛƴ ǘƘƛǎ ǎǘŀǘŜΩǎ ƭŀōƻǊ ƳŀǊƪŜǘΚ 

b. !ǊŜ ǘƘŜǊŜ ƭŀōƻǊ ƳŀǊƪŜǘ Řŀǘŀ ǘƘŀǘ ǎǳǇǇƻǊǘ ǘƘƛǎ ǇǊƻƎǊŀƳΩǎ Ŏƻƴǘƛƴǳŀǘƛƻƴ ŦƻǊ ǘƘŜ ƴŜȄǘ ŦƛǾŜ 

years?  Is there data projecting growth in the occupation(s) for which the program is 

preparing students? Describe. 

c. ²Ƙŀǘ ƛǎ ǘƘŜ άƛƴ ŦƛŜƭŘέ ǇƭŀŎŜƳŜƴǘ ǊŀǘŜ ŦƻǊ ǘƘŜ ƭŀǎǘ ŎƻƘƻǊǘ ƻŦ ƎǊŀŘǳŀǘŜǎΚ 

d. What is the average initial salary offered to the last cohort of graduates? 

e. Is programmatic accreditation required for entry into the labor market?  If so, does the 

program hold such accreditation? If not, are there plans in place to achieve such 

accreditation? Describe. 

f. How does the program prepare students for employment in a diverse labor market? 

 

3.  Instructional Materials, Equipment and Supplies 

a. Are the materials, equipment and supplies used to teach this program reviewed and 

selected in consultation with key stakeholders?  Are they consistent with current 

industry or business practices? 

b. Are there adequate resources to acquire and maintain the equipment/learning 

resources/library materials required to prepare students for employment in the current 

labor market? 

 

4.  Instructional Personnel 

a. Does the college demonstrate a commitment to support the training and retention of 

program faculty?  

b. Are faculty able to attend professional development opportunities as needed to keep 

abreast of labor market trends and requirements? 

 

5.  Enrollment and Student-Teacher Ratio 

a. What is the number of students required to sustain the program? (Size) 

b. Do students with special needs receive support as necessary to succeed in the program?  

Examples: 

c. What does the college do to support student recruitment and retention in your 

program? (Size) 

d. Does the college employ adequate numbers of faculty to facilitate student success in 

this program?  

 

6.  Instructional Facilities 

a. Are facilities of adequate size to accommodate CTE program requirements?  

b.  Are facilities well-maintained and conducive to learning?  

c.  Are they barrier free to accommodate students with disabilities? 
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7.  Safety and Sanitation 

a. Are facilities inspected for safety, and equipped as required for safety purposes? (ex:  

eyewash station, safety goggles, etc.) 

b. Are there any safety issues in the program based upon student/teacher ratio? Describe. 

 

8. Program Advisory Committees/Stakeholder Involvement 

a. Does the Advisory Committee for this program include key business/industry 

stakeholders? 

b. How often is the Advisory Committee consulted for guidance on  

c. keeping the program content consistent with the requirements of the labor market? 

d. Does the Advisory Committee have key members as needed to provide 

expertise/strategies for fostering the success of special population students?     

 

9. Leadership Development 

a. Do all CTE students have the opportunity to develop leadership skills 

b. through a CTSO?  Are there alternative leadership development opportunities on 

campus available to CTE students? 

 

10. Work-based Experience 

a. Have key stakeholders from business/industry committed to providing work-based 

experiences for students?  Describe. 

b. Do all students in the CTE program have an opportunity to participate in a work-based 

experience as defined by NDCTE?  (Either on a jobsite, or in a simulated experience in 

school.) 

c. Do special population students have access to any supports as needed to participate in 

work-based experiences? Describe. 

 

11.  Special Populations 

a. Does the program prepare special population students for high-skill, high-wage or in-

demand occupations? 

(Compare completion and placement rates for special population students with that of 

all students.) 

b. What is the college doing to ensure equal access to CTE courses, programs, and 

programs of study by special population students? 

 

12. Educational Equity 

a. Is the college making progress demonstrating gender equity in enrollments into high 

quality CTE programs? 

b. Are male and female students enrolled in this program equally successful in completion 

of the program and placement thereafter? 

c. What training has the college provided for the prohibition of sexual harassment and 

bias? 

d. Does the college have personnel and procedures in place to address student concerns 

for equity?  
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Below is a screenshot where you will be able to comment on the size, scope and quality of each of your 

programs.  ̧ ƻǳ ǿƛƭƭ ŜƴǘŜǊ ŎƻƳƳŜƴǘǎ ƻƴ ǎƛȊŜΣ ǎŎƻǇŜ ŀƴŘ ǉǳŀƭƛǘȅ ŦƻǊ ŀƭƭ ǇǊƻƎǊŀƳǎΦ  {ƛƳǇƭȅ ŎƭƛŎƪ ƻƴ άSaveέ 

to save your comments. 

 

 

PART 2.b:  Labor Market Alignment 

Perkins V continues to focus on aligning programs of study to high-wage, high-skill, and high-demand 

occupations.  In the local comprehensive needs assessment, eligible recipients will analyze how CTE 

programs are meeting workforce and economic development needs.  The Department, in partnership 

with Job Service North Dakota and the North Dakota Workforce Development Council, will provide in-

demand occupations at the state, regional, and county level.  These will be found in the CLNA section of 

BRP.  The local applicant will need to engage with local employers, chambers of commerce, and/or 

economic development to determine local community workforce needs along with possible emerging 

needs.  The assessment will look at how different resources are used to determine which CTE programs 

of study are made available for students. 

Resources that can be used to assist in aligning programs to Labor Market Information can be found 

below. 

¶ State In-Demand Occupation List as determined by the North Dakota Workforce Development 

Council https://ndus.edu/wp-content/uploads/sites/6/2019/10/2019-Qualifying-MAPPED.pdf  

https://ndus.edu/wp-content/uploads/sites/6/2019/10/2019-Qualifying-MAPPED.pdf
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¶ Regional and Local In-Demand Occupation tool created by the ND State Longitudinal Data 

System utilizing Job Service North Dakota online job openings report data. 

https://insights.nd.gov/Workforce/JobOpenings#  

o Click on the explanation tab to learn more about the tool 

Perkins V, Section 134(c)(2)(B)(ii) states the needs assessment must include: A description of how career 

and technical education programs are aligned to State, regional, Tribal, or local in-demand industry 

sectors or occupations identified by the State workforce development board or are designed to meet 

local education or economic needs not identified by the local workforce development boards. 

Materials Needed 

¶ State, Regional, and County Labor Market Information (LMI) current and projected employment; 

¶ Input from local business and industry representatives, with reference to opportunities for 

special populations; 

¶ CTE Program of Study concentrator data for three years; 

¶ Program size, scope, and quality analysis. 

Below are screenshots from BRP to determine if local CTE programs are aligned with LMI needs. 

 

hƴŎŜ ȅƻǳ ŀǊŜ ŎƻƳǇƭŜǘŜ ŜƴǘŜǊƛƴƎ [aL ŀƭƛƎƴƳŜƴǘ ŦƻǊ ŜŀŎƘ ǇǊƻƎǊŀƳΣ ŎƭƛŎƪ ƻƴ άSaveέ.  This will save your 

current program and allow additional programs to be entered. 

  

https://insights.nd.gov/Workforce/JobOpenings
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PART 3:  Progress Toward Implementing CTE Programs/Programs of Study 

Perkins V, Section 134(c)(2)(C) states the needs assessment must include: An evaluation of progress 

toward the implementation of career and technical education programs and programs of study. 

Perkins V, Section 3(41):  Program of Study.  A coordinated, non-duplicative sequence of academic and 

technical content at the secondary and postsecondary level that: 

¶ Incorporates challenging State academic standards; 

¶ Addresses both academic and technical knowledge and skills, including employability 

skills; 

¶ Progresses in specificity (beginning with all aspects of an industry or career cluster and 

leading to more occupation-specific instruction); 

¶ Has multiple entry and exit points that incorporates credentialing; an  

¶ Culminates in the attainment of a recognized postsecondary credential. 

Perkins funds can only be used to support programs that, at minimum, comprise a complete 

coordinated plan of study.  The North Dakota plans of study can be found at the following link.  

www.nd.gov/cte/programs/career-dev/plans-of-study.html. 

 

Materials Needed 

¶ Documentation of course sequences and aligned curriculum for each CTE program; 

¶ Standards for academic, technical, and employability skills taught per course; 

¶ Trend data on dual and concurrent enrollment in CTE programs; 

¶ Definitions used for alignment, dual and concurrent enrollment, academic and technical 

standards; 

¶ Trend data on student participation;  

¶ Advisory committee notes/minutes; 

¶ Data on credential attainment by type; 

¶ Notes on industry participation. 

In this portion of the CLNA, you will be entering information related to programs of study you plan to 

create.  You will enter the proposed program area, courses to be offered, and how it aligns with 

workforce needs.  /ƭƛŎƪ άSaveέ ǘƻ ǎŀǾŜ ȅƻǳǊ ŎƻƳƳŜƴǘǎ and enter additional programs as needed. This 

would be the first step in the new program approval process.  

 

 

http://www.nd.gov/cte/programs/career-dev/plans-of-study.html
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PART 4:  Recruitment, Retention and Training of CTE Educators 

The CLNA will also assess the educator workforce in your programs.  This includes teachers, instructors, 

and faculty as well as specialized instructional support personnel, paraprofessionals, and career 

guidance and advisement professionals.  An important part of this assessment asks participants to look 

at their current pipeline of staff and what strategies are taken to recruit and retain quality staff.  It also 

asks to review the demographics of staff to determine if it matches the demographics of the community. 

Perkins V, Section 134(c)(2)(D) states the needs assessment must include: A description of how the 

eligible recipient will improve recruitment, retention, and training of career and technical education 

teachers, faculty, specialized instructional support personnel, paraprofessionals, and career guidance 

and academic counselors, including individuals in groups underrepresented in such professions. 

Materials Needed 

¶ Data on faculty, staff, administrator, and counselor preparation, credentials, salaries and 

benefits, and demographics; 

¶ Student demographic data; 

¶ Description of recruitment process; 

¶ Description of retention process; 

¶ Description of professional development, mentoring, and externship opportunities; 

¶ Data on educator participation in professional development, mentoring, and externships; 

¶ Findings from educator evaluations or other resources about impact of professional 

development, mentoring, and externships; 

¶ Survey or focus results conducted with educators regarding needs and preferences for 

professional development; 

¶ Trend data on educator and staff shortage areas in terms of CTE area and demographics; 

¶ Trend data on educator and staff retention in terms of CTE area and demographics;  

Note: A new, formal definition of άProfessional Developmentέ is introduced in Perkins V.  This definition 

is modeled off the professional development definition in the Every Student Succeeds Act (ESSA) but 

contains more CTE-relevant language.  άProfessional Developmentέ is defined as: Activities that are an 

integral part of strategies for providing educators with the knowledge and skills needed to enable 

students to succeed in CTE, and that are sustained (not stand-alone, 1-day, or short-term workshops), 

intensive, collaborative, job embedded, data-driven, and classroom-focused, and to the extent 

practicable evidence-based. 
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Input from the required stakeholders will be needed to complete the CLNA and write the local 

application for Perkins funds.  The data collection and analysis conducted during the CLNA process 

should provide local school leadership information to present and gather feedback from community 

stakeholders.  Input does not have to happen in a large public forum.  Other options include, but are not 

limited to, focus groups, interviews, or surveys. 

Engaging stakeholders in a discussion about local and regional goals is critical as you conclude this 

process.  Ensuring the stakeholder group understands the six required uses of funds and the nine 

elements of the local application will be critical at this point.  Armed with facts and information, the 

leadership team can work with the stakeholder group to complete the final steps and prepare for the 

local application. 

Keep in mind, that there is a possibility cell counts for enrollment data, specifically for special population 

students, may be small and should not be shared with public. The CLNA addresses that by giving two 

options for printing and saving the CLNA. They are the print option, which includes all the data in the 

CLNA or the Print for Public option. The Print for Public option excludes specific enrollment data. A 

screen shot of those options can be found below: 
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LOCAL APPLICATION 

Required Stakeholder Participants:  

¶ Representatives of CTE programs, including teachers, counselors, administrators, 

paraprofessionals; 

¶ Representatives of Post-Secondary CTE programs; 

¶ Representatives from the North Dakota Workforce Development Council; 

¶ Representatives of Business and Industry; 

¶ Parents and Students; 

¶ Representatives of Special Populations 

¶ Representatives of local agencies serving out-of-school youth, homeless youth and at-risk youth; 

¶ Representatives of Indian Tribes, if applicable; 

¶ Local Economic Development and/or Chambers of Commerce. 

Following is a screenshot from BRP where you will be able to list the required stakeholder participants. 
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If you are a member of a Perkins Consortium, these discussions must occur at the Consortium level to 

determine how the funds can benefit all members of the consortium.  Consortium meetings must occur 

on an annual basis to review local needs assessment, monitor progress in priorities, and determine 

funding.  Every other year, consortiums must review updated member CLNA to determine consortium 

funding priorities.  Consortium meeting minutes must be uploaded into BRP to be eligible for funding.   

This will be uploaded on the BRP local application page: 

 

The required use of Perkins funds are as follows: 

1. Provide career exploration and career development activities through an organized, 

systematic framework designed to aid students, including in the middle grades, before 

enrolling and while participating in a career and technical education program, in making 

informed plans and decisions about future education and career opportunities and 

programs of study; 

2. Provide professional development for teachers, faculty, school leaders, administrators, 

specialized instructional support personnel, career guidance and academic counselors, or 

paraprofessionals; 

3. Provide within career and technical education the skills necessary to pursue careers in high-

skill, high-wage, or in-demand industry sectors or occupations;  

4. Support integration of academic skills into career and technical education programs and 

programs of study; 

5. Plan and carry out elements that support the implementation of career and technical 

education programs and programs of study and that result in increasing student 

achievement of the local levels of performance; 

6. Develop and implement evaluations of the activities carried out with funds, including 

evaluations necessary to complete the comprehensive needs assessment. 

The next part of the CLNA may be the most difficult.  It is time to review your findings and determine 

what steps to take.  Likely there are considerably more issues and actions than can be addressed at this 

time; however, it is important to narrow the list of needs to a key set of actions that will have the 

greatest impact on: 

¶ Closing performance gaps for special population groups; 

¶ Improving program size, scope, and quality and ensuring labor market alignment; 

¶ Improving program quality; 

¶ Making sure you have the best and most diverse educators; and 

¶ Removing barriers that reduce access and success. 

In prioritizing areas of focus, go back to the notes from your discussions and consider more broad 

questions from each part such as: 


